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Transition in the educational process creates adaptive pressure for learners
with different linguistic and socio-cultural experience. Changes in the academic
space may restrict participation and intensify learners’ emotional tension.
Especially in the role of a newcomer, academic expectations may significantly
differ from previously established models. These discrepancies may thereby
hinder engagement and the manifestation of an active position on the part of the
individual. When interacting with a mixed group of learners, pedagogical
flexibility and professional skills are particularly necessary, which contribute to
the disclosure of strengths and the manifestation of personal positions without
Judgement and suppression. Supportive interaction reduces the level of
uncertainty and generates trust towards the teacher. A context-sensitive learning
environment strengthens the stability of academic interaction. Environmentally
adaptive structures allow the alignment of individual needs with contextual
requirements. Thus, structured support mechanisms minimise barriers associated
with adaptation. Thoughtfully designed and pre-coordinated educational
practices increase the stability of academic presence in changing learning
conditions.

The aim of the study consists in the theoretical analysis of contemporary
pedagogical approaches in educational adaptation for vulnerable groups of
learners.
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Research methodology. Within the framework of this study, a comparative
theoretical analysis is applied, aimed at identifying conceptual differences and
points of intersection of the pedagogical approaches under consideration.

Conclusion. Sustained academic participation under conditions of
educational transition requires pedagogically mediated alignment between
contextual variability and learner-specific capacities. Responsively structured
instructional environments support stable involvement across linguistically and
socio-culturally diverse cohorts. Systemic configuration of support practices
enhances continuity of participation trajectories within dynamically evolving
institutional ecosystems.

Key words: Trauma-informed approach, Culturally responsive approach,
Ecological approach, newcomers, adaptation, educational transformation.
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Ilepexio 6 oceimnbomy npoyeci cmeoproe adanmueHull MucKk O0isl YYHie 3 piz-
HUM MOBHUM A COYIOKYIbMYPHUM 00C8I00M. 3MiHU 8 aKAOeMIYHOMY NPOCMOpI
MOICYNb 0OMENCYBAMU YUacms Ma NOCUTIOBATNU eMOYIliHe HANPYHCeHHsL VUHIS.
Ocobnu6o 8 poni HOBAYKA AKAOEMIUHI OUIKYBAHHS MOJICYMb CYMMEGO GIOPI3HSI-
mucs 8i0 paniuie 6CmanogieHux mooenell. Lli HegiOnogioHOCHI MOICYMb Mum
CamMum nepewiKoOdCamu 3aIY4eHHI0 Ma U8y aKkmueHoi nozuyii 3 60Ky HOusioa.
1Ti0 uac 63aemo0ii’ 3i 3MIWAHOW 2PYNOI0 YUHIE 0COONUBO HeOOXIOHA nedaco2iuna
SHYUKICMb Ma npogheciiini HA8UYKU, SIKI CRPUSIOMb POSKPUMMIO CUTbHUX CIMOPIH |
8us8y ocobucmicHux nozuyitl 6e3 ocyoy ma npueHivenns. Iliompumysanvha 63ae-
MOOISt 3HUICYE Pi6eHb HeBU3HAYEHOCmI ma @opmye 006ipy 00 nedazoea. Kou-
MEeKCMHO-YYmauge Hasuaibe cepedosuiye sMIYHIOE CMAbiIbHICMb aKademiuHOT
63aEMO0IL. AoanmusHi 00 cepedosuwya CmpyKmypu 00360J8I0Mb V3200H4CYEaAmu
iHOUGIOyanbHi nompedu 3 KOHMEKCMYanbHUMU gumo2amu. Takum uunom, cmpyx-
MYpOBaHi Mexanizmu niompumKku MIHIMI3ylomsb 06ap €pu, nog’szaui 3 adanmayi-
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ero0. Ilpodymano po3pobneni ma 3az0ane2iob CKOOPOUHOBAHI OCBIMHI NPAKMUKU
niosuUWYIOMs CMadiIbHICMb AKAOEMIUHOT NPUCYMHOCME 8 3MIHIOBAHUX YMOBAX
HABYAHHAL.

Mema 0ocnidiiceHHA NoOIsi2AE Y MEOPEMUUHOMY AHANI3I CYUACHUX Nedazo2i-
YHUX NIOX00i6 8 0C8IMMILl adanmayii Ost ypa3iusux epyn YyHie.

Memoodonozia docnidxcennsn. Y mexncax yboeo 0OCHIONCEHHS 3ACMOCO8YEMbCS
NOPIGHSUILHULL MEeOPemUYHULL AHAN3, CIPAMOBAHULL HA GUSBTIEHHS KOHYEHMYATbHUX
BIOMIHHOCIELL T MOYOK NEPEMUHY NeOa20STHHUX NIOX00i8, W0 PO3IA0AONBCA.

Bucnoexu. Cmiiika akademiuna yuacmos 6 ymoeax 0CBIMHBLO2O nepexoc)y no-
mpebye nedazociuHo ONOCEePeOK08AHO20 Y3200MHCEHHS MidC KOHMEKCHYANbHOK
sapiamusHicmio ma iHOUBIOYAIbHO CHeYUDIUHUMU MONCTUBOCAMU VUHIE. Biono-
BIOHO CMPYKMYPOBAHI HAGUANLHI cepedosuua niOmpumyoms cmadiibHe 3any-
YEHHSI 8 MeJICAX MOBHO- MA COYIOKYIbIMYPHO pisHOMaHimHux kocopm. Cucmemua
KOHGhicypayisi npakmuk niOmpuMKy NOCUTIOE Oe3nepepeHicb Mmpackmopii yua-
cmi 8 OUHAMIYHO €B8ONIOYIOHATLHUX THCIMUMYYIHUX eKOCUCEMAX.

Knruosi cnosa: mpasma-inghopmoganuii nioxio, KynbmypHO-OpIiEHMOBAHUL
nioxio, exonoeiunull nioxXio, HO8AuYKU, A0ANMAyYis, OCEIMHsL MPAHCHOPMAYIL.

Introduction. The transformation of the conditions of
educational activity requires the development of adaptive
flexibility within a changing educational context. Learners who
have migration experience or have encountered the necessity to
change habitual conditions require special attention when
immersing themselves in new learning activity [7; 10; 21; 1].
The changed educational environment presupposes the mastery
of new learning styles, communicative practices, and
compliance with certain requirements [20]. However, this
process may cause emotional tension and academic difficulties,
which contribute to the limitation of opportunities for full
inclusion.

Educational practice established learning norms, language,
and academic activity may significantly differ from the previous
experience of the individual [24]. The conditions presented at
the initial stage lay the fundamental foundation for engagement
in learning activity, the manifestation of an active position, and
the possibility of constructing a successful further perspective.
However, the formation of the individual as an independent and
sustainable participant of a new academic community may be a
difficult stage. Certain obstacles also cannot be excluded, which
may cause adaptive load and limited social integration arising as
a result of changes in learning conditions [13; 19]. Undoubtedly,
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self-realisation and the strengthening of personal positions
within the academic space are necessary for each individual.
Support from educational institutions and teachers is important,
especially for overcoming adaptation thresholds, reducing the
risks of burnout, emotional instability, and the provocation of
feelings of isolation.

During this transformation period, pedagogical competence
serves as an important component capable of uniting variable
groups of learners into a single integrated mechanism.
Depending on accompanying variables, professional flexibility
is manifested in the creation of adaptation strategies that
consider the diversity of learners’ needs and characteristics [11;
3]. This allows a transition to the consideration of conceptual
approaches that emphasise learners’ experience and the
characteristics of educational interaction.

Within the trauma-informed approach, learning is
considered as a process that requires the creation of an
emotionally safe environment and consideration of factors
capable of increasing or decreasing learners’ adaptive load [15;
3]. In turn, the culturally responsive approach emphasises the
significance of socio-cultural and linguistic experience as a
learning resource, shifting the focus from deficit-based
interpretations to the recognition of already formed knowledge
and practices of learners [33; 11]. The ecologically oriented
approach is precisely focused on the balance of the connection
between the individual and the learning environment [29; 31]. In
this context, conceptually harmoniously interconnected
elements acquire a more variable and contextually conditioned
character [29]. Such a combination allows vulnerable groups of
learners to be considered not from the position of deficit but
through the prism of their potential [22; §].

Undoubtedly, each teacher attempts to select optimal levers
of influence for connection, engagement, and involvement in the
learning process [22]. However, the combination of mechanisms
forming sustainable inclusion of variable groups of learners may
constitute a difficult stage. Despite the diversity of theoretical
approaches, the issue of their coordinated application to ensure

180



Hayxosnii Bicnuk Cisepmunn. Cepist: Ocita. ComianbHi Ta nosesinkosi Hayku — Ne 2 (17), 2026

sustainable academic inclusion of learners within a changing
educational environment remains insufficiently studied.
Pedagogical guidelines constructed around these criteria may
provide clarity to stage-by-stage practical actions that contribute
to smooth integration.

Research results.

Trauma-informed approach.

Learners who have undergone a migration pathway, an
abrupt change, or forced relocation measures are characterised
by increased sensitivity to new educational conditions. The
awareness of educational institutions and the professional
training of staff contribute to smoother adaptation and a
reduction of stress among newcomers.

The trauma-informed approach in pedagogy presupposes a
pre-prepared, adaptively secure environment for different
groups of learners [15]. This approach has a key direction in the
form of a structured academic course, which is oriented towards
diverse learners taking into account their needs, including clear
requirements, the establishment of explicit feedback, and
flexibility of interactions [25]. For learners who are in a
situation of educational change, such forms of organisation of
learning are especially important that do not intensify their
sense of uncertainty, do not indicate differences in experience,
and do not provoke a sense of withdrawal and alienation [1; 3].
Within the context of this approach, deficits are not considered;
rather, an ecologically supportive environment, trust-based
relationships, and the opportunity to move at an individual pace
while selecting a trajectory for successful self-realisation within
the educational environment are created.

Pedagogical competence consists in maintaining such
conditions at the level of real practice and not only at the level
of declared principles [28]. Thus, for sustainable academic
inclusion, it is necessary to construct the educational process
considering the diversity of learners’ experience, employing
support and practice-oriented methods which contribute to the
disclosure of strengths and motivate towards cognition [12].
This approach acts not as a combination of separate techniques,
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but as a principle of organising educational interaction that
determines the character of the learning environment and the
professional decisions of the teacher. Its implementation
presupposes a shift of emphasis from control and
standardisation towards maintaining predictability, structuring,
and accessibility of the learning process [3; 16]. Under
conditions of educational transitions, this approach makes it
possible to minimise additional stress factors while positively
influencing learners’ involvement and the sustainability of
participation. Thus, the teacher avoids deficit-based
interpretations of learning difficulties and contributes to the
identification of learners’ strengths, which is considered as one
of the key factors of sustainable academic presence [29].
Consequently, the use of the trauma-informed approach in
pedagogy acquires applied significance, providing a link
between the professional competence of the teacher and the
creation of conditions for consistent and supported educational
participation of sensitive groups of learners.

Culturally responsive approach.

The culturally responsive approach in pedagogy is aimed at
organising an educational interaction in which the cultural,
linguistic, and life experience of learners constitutes a
significant resource in the formation of a multicultural learning
community [33]. In this context, pedagogical activity is not
constrained in the use of methodological techniques but
presupposes a broader range of opportunities for teachers. The
professional position lies in the acceptance of the individual’s
experience, possessing already formed knowledge, certain
skills, and practices [33; 11]. Moreover, orientation should be
focused on the direction and disclosure of academic potential.
Such support is especially necessary for entry into a new
educational environment. In such situations, the quality of
inclusion is largely determined by the extent to which academic
requirements intersect with previous experience and do not
reduce the perception of educational resources to a deficit [5; 2].
Pedagogical practices built on the principles of cultural
responsiveness contribute to active engagement, especially
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when educational practice intersects with the real context of
learners’ lives [5]. When working with vulnerable groups of
learners, it is necessary to build strategically oriented methods,
to avoid deficit-based interpretations and sensitive themes that
may provoke a negative effect [27].

The relevance of culturally responsive pedagogy is
manifested in work with learners for whom integration is
associated not only with the mastery of new academic norms but
also with the necessity of forming a sense of belonging to the
learning community [33; 14]. In such a context, it is not formal
adjustment to rules that becomes essential, but the pedagogical
capacity for organising the educational process. It is in this that
the depth of this approach is manifested. When the emphasis
shifts from presumed limitations towards the optimisation of
resources through which the strengthening of academic trust,
internal resilience, and subject position becomes possible, a
favourable interconnection occurs [15].

Within contemporary pedagogical theory, the culturally
responsive approach is considered as a mechanism for the
redistribution of educational opportunities in favour of learners.
This concept moves beyond the standardised model of learning
and intersects with the principles of inclusive pedagogy oriented
towards considering the diversity of educational trajectories [9].
In this case, pedagogical practice is aimed not only at adapting
the content but also at transforming the forms of educational
interaction in order to minimise institutional barriers to
participation. For learners with different socio-cultural and
linguistic backgrounds, this allows access to educational
resources without the loss of personal identity [18]. The
practical implementation of this approach presupposes the
contextualisation of learning tasks, variability of assessment
forms, and the use of collaborative learning strategies [14]. Such
an organisation of the educational environment demonstrates a
positive influence on the academic resilience of learners who
are at risk of social or educational marginalisation [26]. Thus,
culturally responsive pedagogy acquires the significance of an
instrument of supportive didactics aimed at expanding
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educational participation through the recognition of learners’
experience.

Ecological approach.

Difficulties of inclusion are formed not only at the initial
stage, but may also cumulatively be reflected at various levels at
the intersection of academic requirements, life circumstances,
and the availability of supporting resources [23; 32]. The
ecological approach considers the adaptation of the learner not
as an isolated process, but as a result of the free interaction of
the individual with the educational environment and the full
acceptance of his or her academic and life experience [4]. This
approach is a connecting mechanism that contributes to the
organisation of the educational process with the character of
interpersonal relations and the possibility of participation of
auxiliary contexts influencing the stability of academic presence
[6; 23]. In turn, the pedagogical task consists in the creation of
such an ecosystem of interaction where the learning space
becomes a harmonious connecting and inseparable link with the
individual [30]. It should also be noted that the changed context
influences the participation of all learners, and timely formed
working methods contribute to the reduction of the risks of
academic burnout and misunderstandings [4; 6].

On the basis of professional competence, the teacher
constructs ecologically flexible conditions capable of
accommodating, engaging, and retaining the academic activity
of the learner [17]. However, the vulnerable group is more
susceptible to changes and may be unstable without appropriate
support and balanced conditions. In this context, the teacher
becomes a connecting link capable of uniting all elements for
favourable entry and the manifestation of an active position
[31]. The ecological approach acts not as a descriptive metaphor
of the environment, but as an analytical framework allowing
educational participation to be considered as a systemically
conditioned process. This approach adapts forms of interaction,
maintaining academic standards and ensuring the variability of
participation pathways [6]. Within such a logic, the learning
environment functions as an integrated space contributing to the
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formation of sustainable academic presence and the active
position of learners [30; 32; 17].

To systematise the theoretical perspectives discussed above,
a comparative synthesis of pedagogical approaches was
undertaken. The (Table 1) summarises the functional
characteristics of trauma-informed, culturally responsive, and
ecological frameworks within the educational process. It reflects
their respective influence on learning conditions, pedagogical
effects, and associated participation risks. The comparative
representation enables the identification of context-sensitive
mechanisms supporting sustainable academic inclusion of
learners in changing educational environments.

Table 1 — Comparative characteristics of pedagogical
approaches and their implications for vulnerable learners
Influence
I;edig(;gl; al d onaglenal Pedagogical Potential
pproac ecucatio effects risks
process

Creates an| Enables the| Increased learner

emotionally  |teacher to|anxiety;

safe, regulate the pace|heightened
predictable, and format of|withdrawal;

and structured|interaction fragmentation  of]
learning appropriately; |the learning

environment; |decreases  the[process; risk of]

Trauma-inform . A
uma-intorme | .. j1ces  stress|likelihood of|emotional burnout

d approach and minimises|learning related|{for both teachers
adaptive load;|conflicts; and learners.
strengthens supports  more
learners’ consistent
stability during|attendance and
transitional sustained
periods. engagement.

Culturally Draws wupon| Facilitates Social  distance

responsive learners’ communication; |[between  teacher

approach cultural, reduces learning|and learner;
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linguistic, and|barriers; reduced

lived strengthens engagement; risk

experience  as|learners’  trust;|of marginalisation;

an educational|increases misunderstandings

resource; initiative and|arising from

broadens access|participation; divergent cultural

to learning|prevents expectations.

practices; deficit-based

fosters a sense|interpretations.

of  belonging

within the

learning

community.

Conceptualises| Provides tools| Mismatch

learning as an|/for fine-tuning|between

interaction the educational|environmental

between the|environment demands and

learner and aj(scheduling, learners’

multi-layered  |activity formats,|capacities;

educational inclusion of|increased

environment; |external academic  stress;
Ecological enhances the|contexts); fragmented
approach resilience  of|increases the|participation;

academic teacher’s reduced stability of]

participation; |capacity to|academic

aligns sustain learners’|trajectories and

individual motivation and|systemic

experience attention in|connections.

with the|changing

learning conditions.

context.

The comparative overview illustrates variation in the
functional orientation of the examined pedagogical approaches
in relation to participatory stability. Distinct patterns emerge in
how learning conditions are structured to mediate environmental
demands and individual responsiveness. The data indicate
differentiated modes of instructional regulation across adaptive
contexts, reflecting alternative pathways for sustaining learner
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participation. This multidimensional comparison elucidates
context-dependent variations in pedagogical mechanisms across
diverse educational environments.

Conclusion. According to the theoretical analysis presented,
it was identified that vulnerable learners require broad and
multidimensional pedagogical solutions. Each of the examined
approaches reveals distinct mechanisms that stimulate
participation and reduce the stress associated with entering a
changing educational environment. Trauma-informed pedagogy
ensures emotionally stable engagement. Culturally responsive
teaching transforms learners’ prior experience into an
educational resource, expanding their access to academic
practices. The ecological model emphasises the systemic nature
of adaptation and the importance of balanced interaction across
multiple contextual levels.

The comparative analysis also demonstrated that the
approaches do not contradict one another but rather complement
each other, particularly within the context of a diverse and
variable society. The integration of these approaches enhances
the stability of academic participation and reduces the risks
associated with educational transitions. However, a crucial
element is the professional competence of the teacher, which
contributes to creating a supportive environment that ensures
sustained inclusion.

The study highlights the need for coordinated pedagogical
strategies that move beyond deficit-based interpretations. Such
strategies strengthen learners’ autonomy, increase their
resilience, and broaden opportunities for meaningful
participation.

Future research. The theoretical synthesis presented in this
work establishes a foundation for further research aimed at
developing comprehensive models of educational support for
learners with heightened vulnerability.
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